Universidad de La Salle

Ciencia Unisalle
Licenciatura en Español y Lenguas Extranjeras

Facultad de Ciencias de la Educación

1-1-2012

Autonomous learning: beliefs and attitudes of efl basic students
at ase foundation
Luz Ángela Sabogal Peña
Universidad de La Salle, Bogotá

Elizabeth Gómez Muñoz
Universidad de La Salle, Bogotá

Follow this and additional works at: https://ciencia.lasalle.edu.co/lic_lenguas

Citación recomendada
Sabogal Peña, L. Á., & Gómez Muñoz, E. (2012). Autonomous learning: beliefs and attitudes of efl basic
students at ase foundation. Retrieved from https://ciencia.lasalle.edu.co/lic_lenguas/666

This Trabajo de grado - Pregrado is brought to you for free and open access by the Facultad de Ciencias de la
Educación at Ciencia Unisalle. It has been accepted for inclusion in Licenciatura en Español y Lenguas Extranjeras
by an authorized administrator of Ciencia Unisalle. For more information, please contact ciencia@lasalle.edu.co.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF
EFL BASIC STUDENTS AT ASE FOUNDATION.

LUZ ÁNGELA SABOGAL PEÑA
ELIZABETH GÓMEZ MUÑOZ

UNIVERSIDAD DE LA SALLE
FACULTAD DE CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA,
INGLÉS Y FRANCÉS
BOGOTÁ D.C., 2012

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF
EFL BASIC STUDENTS AT ASE FOUNDATION.

LUZ ÁNGELA SABOGAL PEÑA
ELIZABETH GÓMEZ MUÑOZ

Research Project submitted in partial fulfillment of the
requirements for the degree of Bachelor Degree Program in Spanish,
English and French

Director:
YAMITH JOSÉ FANDIÑO

UNIVERSIDAD DE LA SALLE
FACULTAD DE CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA,
INGLÉS Y FRANCÉS
BOGOTÁ D.C., 2012

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

UNIVERSIDAD DE LA SALLE

RECTOR:
CARLOS GABRIEL GÓMEZ RESTREPO. FSC.

VICERRECTOR ACADÉMICO:
FABIO HUMBERTO CORONADO PADILLA. FSC

DECANO FACULTAD DE CIENCIAS DE LA EDUCACIÓN
ALBERTO PRADA SANMIGUEL. FSC.

DIRECTOR PROGRAMA
DIÓGENES FAJARDO VALENZUELA. PhD.

LÍNEA DE INVESTIGACIÓN:
EDUCACIÓN, INTERCULTURALIDAD Y ESTUDIOS DEL LENGUAJE

DIRECTOR PROYECTO
YAMITH JOSÉ FANDIÑO
Docente-Investigador
Facultad de Ciencias de la Educación

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Note of acceptance
____________________________________
____________________________________
____________________________________
____________________________________

____________________________________
President of the jury
____________________________________
Juror

____________________________________
Juror

Bogotá D.C, December, 2012

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Dedication

I devote this thesis to God for having lighted my way in this long process, for giving me the
strength to move forward in adversity, and for teaching me there is always a solution to them .I
also dedicate this thesis with all my profound gratitude to teacher Yamith Fandino, to
Miss Adriana Ariza, to the great young man Felipe Mauricio Abadía, to my best friend
Natalia Ariza, to my parents and my classmate Elizabeth Gomez, to whom amid advices, values
and dedication made this moment possible. To all these people here mentioned I devote with all
my heart this thesis. Thanks for having contributed to make my dreams come true.

Ángela Sabogal

Undoubtedly, this project represents a very important achievement in my professional life and the
culmination of a wonderful experience. Therefore, I want to dedicate it to God for giving me
enough strength and determination to achieve my goals. To my beautiful family, for supporting
me at all times, for keeping me company throughout this process.

In addition, I want to dedicate this project to the teachers that marked every step of my way at
university, but especially to teacher Yamith Fandiño, worthy of my admiration and respect.
Finally, to my project partner Ángela Sabogal, to my friends and all those who believed in me
during these years.

Elizabeth Gómez Muñoz

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Acknowledgements

It is a pleasure to thank many people who made this thesis possible. First of all, we would
like to thank to our teacher and thesis' mentor, Yamith Fandiño, who shared with us his great
expertise, guidance, valuable time and endeavor. Without him this work would not have been
completed.

We wish to express our sincere thanks to everyone with whom we have shared experiences
all these years, the people who helped us to accomplish our dreams, to those who made our days
worth living with their company, and friendship, and especially to our lives' pillar, our family.
Lastly, we take this opportunity to express how grateful we are with God, who strongly supported
us during this stage of our lives and who helped us to overcome the obstacles we have faced the
last five years.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Resumen

El presente trabajo de investigación ha sido realizado a partir de las experiencias durante la
práctica docente llevada a cabo en la Fundación ASE. Esta investigación se realizó con el fin de
identificar y caracterizar las creencias y actitudes de los estudiantes de nivel básico de lengua
sobre el aprendizaje de Inglés como lengua extranjera y su influencia en el aprendizaje autónomo.
La investigación, de carácter cualitativo, involucró un recorrido teórico y conceptual por los
principales exponentes del tema y un proceso de recolección de datos mediante instrumentos
como notas de campo, encuestas y cuestionarios. Estos instrumentos ayudaron a identificar los
aspectos particulares de interés, lo que permitió generar una reflexión sobre el proceso de
enseñanza-aprendizaje.

Así mismo, el análisis de datos se llevó a cabo a través de los tres

instrumentos compuestos por dos categorías principales, creencias y actitudes, divididas a su vez
en sub-categorías las cuales surgieron de diversas teorías, proyectos de investigación y posiciones
de los diferentes autores.
Para dicho análisis, se adoptó un marco general siguiendo la propuesta de Freeman (1998)
mediante cuatro etapas elementales: categorización, codificación e identificación de conceptos
clave, búsqueda de patrones y temas y la visualización de los datos. Finalmente, mediante un
proceso de triangulación de datos fue posible encontrar las relaciones más notables, patrones y
tendencias con el fin de realizar la discusión de los principales hallazgos, presentar las
conclusiones y recomendaciones para futuros trabajos.
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Palabras claves. Aprendizaje, autoaprendizaje, autonomía educativa, actitud del estudiante,
aprendizaje de lengua, interés, creencias.

Abstract

This research was carried out from the experiences during teaching practicum at ASE
Foundation. This research was conducted to identify and characterize beliefs and attitudes of
basic level students towards learning English as a Foreign Language and how they influence on
their autonomous learning. This qualitative research, involved a theoretical and conceptual
review by leading the main exponents of the topic of research. It also, included an organized and
methodical process of collecting data through field notes, surveys and questionnaires.

These instruments helped to identify particular aspects of interest, which could generate
reflection on teaching-learning process. Each instrument was composed by two main categories,
Beliefs and Attitudes, divided correspondingly into sub-categories emerged from theories,
research projects and positions from different authors.

Accordingly, this study adopted a general framework of analysis following Freeman (1998).
He proposed four elemental stages for data analysis: categorizing, coding, key ideas and
concepts, finding patterns and themes and displaying the data. Finally, through data triangulation
process, it was possible to find notable relationships, patterns and trends in order to make the
discussion of the main findings, conclusions and recommendations for future work.
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Key words. Learning, self-learning, educational autonomy, student attitude, language
learning, interest, beliefs.
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Chapter I: Introduction

Language learning is the process by which humans acquire the ability to perceive, produce and
employ words to understand and communicate. In terms of learning Foreign Languages, many
factors are involved such as beliefs, perceptions, experiences, needs, skills, goals, attitudes,
behaviors, among others. These factors have a strong influence during the learning process of
English as a Foreign Language.

The work presented below emerged from the relevance that autonomy has in the process of
learning English as a Foreign Language. In this process, autonomy interacts with cognitive and
affective factors, which need to be considered when pursuing autonomous learning. As a result,
this study sought to explore and understand how factors such as beliefs and attitudes are
interconnected to student autonomy and how this interconnection can be addressed in order to
enhance the language learning process.

Statement of the problem
Attitudes toward a Foreign Language can determine students‟ success in communication and
knowledge acquisition. In this regard, Diaz and Hernandez (2002) suggested that attitudes are a
slow and gradual process where different factors such as prior personal experiences, significant
others and the socio cultural context take place. According to this, the formation and
strengthening of attitudes towards Foreign Language learning seem to be a product of the issues
surrounding the students‟ learning environment, such as family background, beliefs, teachers,
methods, media and previous experience in the classroom.
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On the other hand, not only students' attitudes influence language learning, beliefs are another
essential factor to consider. According to Mendez (2010), in the field of teaching and learning
languages, there are beliefs about how to learn a Foreign Language and what elements or factors
play an important role in instruction. Students and teachers come to the classroom with
preconceptions about what it means to learn a language and how to do it. Accordingly, students‟
beliefs and attitudes are worth being studied, especially if one is interested in fostering
autonomous learning.

In this regard, the enhancement of autonomous learning implies recognizing students‟ roles as
active agents of learning. It also demands addressing a set of characteristics, conceptions, feelings
behaviors needed for one to take control of one‟s own learning. It means, then, helping students
reconceptualize what and how to learn Foreign Languages.

Justification

This research was conducted by two pre-service teachers from La Salle University interested
in studying, interpreting and understanding how aspects such as beliefs and attitudes are related
to autonomous learning. This study can be useful to determine how they affect or have a
particular influence on students‟ responsibility to achieve success in learning English as a
Foreign Language. Such study was important because it allowed researchers to understand how
students think, behave and conceive their personal learning in terms of objectives, strategies,
performance, and interaction with classmates and teachers. Also, the results of this study helped
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to comprehend and interpret the different perceptions and dispositions students had, which
appeared to determine and influence the acquisition of English as a Foreign Language and the
success or its impact of autonomous learning. Ultimately, it enhances consciousness among
students and teachers of the relevance of new practices and strategies that could facilitate
autonomy and effective language learning.

Background

In the last years, especially since the second half of the XX century, the concept of autonomy
in Foreign Language learning has been discussed in different research and practice in the field of
education. In this regard, Mongelos (2008) maintained that an autonomy- based approach could
be applied to second language acquisition, in order to deepen on the acquisition of English. Her
objective was to study the influence that autonomy had in the process of learning English as a
Foreign Language in a particular context. Also, this research aimed to analyze the degree of
involvement and awareness in the process of learning a Foreign Language by students, taking
into account factors such as beliefs and attitudes with which the student face the learning. The
results of the study showed that reflection, evaluation and planning were key elements within the
self-learning. The instruments used (questionnaires, student daily, planning templates and
evaluation) provided an overview of awareness and responsibility of students to their own
learning. In this regard, students‟ beliefs had a major impact in terms of self-efficacy and use of
certain strategies.

In Colombia, the interest in autonomy learning is evidenced in several studies made in recent
years. In "Exploration of the manifestations of autonomy reported by students in the independent
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work plan “UMBRELLA”, professor González (2008) described how a Language Department
adopted as research line the development of autonomy in language learning. This research line
originated UMBRELLA, an independent plan of work in which students took language levels
freely and take a test as evidence of students' skills. With the support of a tutor, UMBRELLA
proposed to encourage independent learning and positively influence the level of autonomy,
where students define their learning route, times to achieve the goals and develop skills. The
results of the research showed a high tendency to related autonomy to objectives management,
recognition of weaknesses, choice of resources and organization of action plans.

Likewise, the research center in the Faculty of Education Sciences at Libre University
conducted a project in 2007, about autonomy and learning English as a Foreign Language. This
study was called “The autonomy in the learning process and its impact on the level of proficiency
in English”. The objective was to study the implementation of autonomy and independent
learning strategies as a solution to low proficiency language, students‟ dependence toward the
teacher, lack of resources for independent and affective factors. The research involved three
stages: observation, reflection and action which showed that students acquire study habits,
learned to overcome difficulties and weaknesses. Finally, it was found that it is essential for
students to reflect on their performance, have time for planning goals and use different resources
to be able to really take ownership of their learning.
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General Research Question
How do the attitudes and beliefs of basic students towards learning English as a Foreign
Language influence their autonomous learning at ASE Foundation?

Specific research questions
In order to carry out this research, the following questions helped lead this study:

What are the beliefs and attitudes of basic students towards learning English as a Foreign
Language?
What relationships emerge between basic students‟ beliefs and attitudes and their
autonomous learning?
Objectives
This study was undertaken to explore the beliefs and attitudes of basic students at ASE
foundation regarding autonomous learning of English as a Foreign Language. The main
objectives of this study were:

1. To identify and characterize basic students‟ attitudes and beliefs about learning English as a
Foreign Language.
2. To determine how attitudes and beliefs towards learning a Foreign Language influence
basic students‟ autonomous learning.
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Scope and Limitations
In terms of limitations and scope during the research, this study was constrained by limitations
such as the knowledge, skills, and experiences of the researchers during the organization,
planning and execution of the research process. Besides, the location where the study was
conducted and the type of population who participated were restricted to students in a Saturday
course of an EFL program at ASE foundation.

On the other hand, it is possible that some data and information obtained may be very intuitive
and introspective because of the nature of this qualitative study. Moreover, due to time
constrains, the researchers could not consider a great variety of factors during the research
process. Thus, aspects such as class atmosphere and students‟ self-efficacy were not approached.
Besides, as part of the own dynamics of the study, there needed to be changes and adjustments of
initial parameters established for the research such as place of research and application of data
collection instruments, sample and activity organization.
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Chapter II: Literature Review

Introduction

In order to give an adequate direction to the project on a reliable theory a basis, this chapter
will present a brief overview of autonomy definition, related concepts such as independent
learning, self-regulation, self-direction, self-instruction and self-learning, types of autonomy and
characteristics on language learning. There will also be a discussion of concepts and student
profiles. Finally, the chapter will offer a description of students‟ beliefs and attitudes in
autonomous language learning. These theoretical bases were taken into account to build the main
guidelines of this study.

Definition of Autonomy
In order to outline a definition of autonomy, the main theoretical conceptions from some of
the most important representatives in this study field were taken into account. Holec (1981)
defined autonomy as the ability to take charge of one‟s own learning. It can be acquired either by
„natural‟ means or by formal learning, in a systematic and careful way. Moreover, this author
emphasized that responsibility for own learning can be done together with other students or with
outside help. In other words, it can be done better if it is developed through teamwork because,
according to this author, social interaction is a key element in the development of communicative
competence in learning.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Little (1991) supplemented Holec's definition by incorporating a psychological dimension.
This author defined autonomy as an ability for critical reflection, decision making and
independent action. This ability presupposes and implies that the student will develop a particular
kind of psychological relationship to the process and content learning. The capacity for autonomy
is reflected in how the student learns and how he/she transfers what has been learned to wider
contexts. Nonetheless, Little (as cited in Mongelos, 2008) believed that the basis of autonomy is
the students‟ acceptance of his/her responsibility to develop his/her own learning. In other words,
autonomy depends on the exercise of responsibility in order to make a constant effort to
understand what one is learning, how one is learning and why one is learning.

In this regard, Benson (2001) agreed with Little‟s definition and argued that this explanation
adds a vital psychological aspect to Holec‟s definition in that it describes autonomy as control
over the cognitive processes involved in effective self-management of learning. However,
Benson maintains that Holec‟s and Little‟s definitions of autonomy seem to underestimate the
fact that autonomous learning presupposes the freedom of student to determine the content of
learning. These conceptions of autonomy have been adopted in the field of education and
language learning. The next section describes some related concepts of autonomy in the field of
learning, and more specifically in language learning.

Autonomy and related concepts. One of the main goals of education is the development of
student‟s autonomy and the need to be more independent in terms of how to learn, think and
behave. However, the term autonomy has been linked to other concepts or interpretations such as:
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Independent learning, self- regulation, Self-instruction, Self-directed learning and Self- Learning.
See definitions below.

Independent learning. According to Kesten (1987), independence can be developed at school
by giving students more responsibility for their work or learning as a process. It helps students to
make informed choices and to decide what they need to do in order to learn. To do this and to
have the motivation to learn independently, students need to: a) feel confident about taking and
acting upon decisions, b) appreciate the value of reflecting on learning, and c) decide whether
learning has been effective or whether they need to try another approach.

In this regard, Benson & Voller (1997) defined independent learning as students‟ making
decisions about their learning rather than relying on their teachers to do them for them. At first,
many students find this challenging. However, when they are more familiar with it, they realize
that it allows them to focus on their own individual needs and to take into account the way they
prefer to learn.

Self-Regulation. Zimmerman (2000) defined self-regulation as a self-directive process by
which students transform their mental aptitudes into academic competences. In this process,
learning becomes an action that students do in a proactive way in order to self-generate thoughts,
feelings, and behaviors oriented to reach goals. Additionally, Torrano and Gonzalez (2004)
understood self-regulated learning as a fusion of skill and will. In other words, students need to
learn to plan, monitor and evaluate cognitive, motivational / affective, behavioral and contextual
factors. By doing so, they can become self-motivated and know their possibilities and limitations.
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Based on that knowledge, students can process, control and regulate their learning in order to
adapt them to tasks and context objectives, optimize their performance and improve their skills
through practice.
Self- Direction. According to Hiemstra (1994), it refers to situations in which students accept
responsibility for all the decisions concerned with learning but not necessarily for the
implementation of those decisions. There are two conditions for the self-directed study of
languages: a) the student is capable of organizing the study and b) the student has access to varied
study materials suitable for self-directed study. Hiemstra also suggested that self-directed
language learning relies on the student having acquired student autonomy.

In order to achieve this goal, the student needs the assistance of a specialist, in this case a
language teacher. The role of teachers in self-directed language learning is different from
traditional education; they are advisors rather than teachers. As advisors, teachers guide the
students towards increased autonomy by making them aware of the study process, the methods
applied in the study and their ideas on the study and the study materials. Consequently, students
can take control of their studies and adjust them to their own needs.

Self- Instruction. Dickinson (1987) explained that self-instruction refers to circumstances in
which students are working without the direct control of the teacher. When applied to foreignlanguage learning, self-instruction has two different definitions, which may be called broad and
narrow respectively. In the broad sense, it describes situations in which a student, with others or
alone, works without the direct control of a teacher. In the narrow sense, it is a deliberate long-
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term learning project instigated, planned and carried out by the student alone, without teacher
intervention.

Self- Learning. Rojas, Benjumea, Baracaldo, and Castillo (2006) suggested that self-learning
involves taking information, processing it, and retaining it without the need of another individual
to be teaching it in order for the understanding to occur. Simply stated, self-learning requires the
ability for a student to work independently. Self-taught students are motivated by the sense of a
job well done. They are self-motivated because they have the confidence that if they do not know
an answer to a question, they know how to use the resources available to find out the answer. The
advantages of the self-learning range from encouraging curiosity and self-discipline to building
students‟ character. The table below summarizes the main concepts of this section.

Table1
Autonomy and related concepts
Concept

Independent
learning

Self-regulation

Self-directed

Authors
Kesten (1987)
Benson & Voller (1997)

Zimmerman (2000)
Torrano and Gonzalez
(2004)

Make informed decisions
Feel confident about decisions
Focus on individuals needs
Consider preferred learning
Proactive learning
Self-motivated students.
Students control and regulate their
learning.

Hiemstra (1994)

Learning relies on the student.
Teachers are advisors.
Students take control of their learning.

Dickinson (1987)

Students work without control of a
teacher.

learning

Self-instruction

Key concepts
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Learning is carried out only by the
student.
Self-learning

Rojas, Benjumea,
Baracaldo, and Castillo
(2006)

Student works independently
Students are self-motivated.
It encourages curiosity and selfdiscipline.
Students know ho to use resources.

Types of autonomy

Littlewood (1996) maintained there are two types of autonomy: proactive and reactive
autonomy. In proactive autonomy, students are in charge of their own learning by setting goals,
methods, techniques and evaluation learning. On the other hand, reactive autonomy consists of
student‟ activities, tasks or exercises developed in order to accomplish the proposed objectives
and goals. Littlewood also explained that no matter the type of autonomy what counts is the fact
that students are able to be in charge of their own learning, determine their objectives, select
methods and techniques and evaluate what has been acquired.

Autonomy and Language learning
Language teaching has undergone an approach shift in the last quarter of the 20th century. In
the 70's, teaching appeared dominated by what is called the synthetic approach (Little, 1991).
This approach strengthened the idea that language could be used for communication purposes
only when grammar is completely dominated. In the 80‟s, the analytical approach emerged. This
approach placed the student in the center of learning. It organized the content of language
focusing on the individual learning process.
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One of the central interests of the analytical approach is related to the needs of the
students. Since the students are the center of the learning process, there is a greater concern for
who they are. The students become an accumulation of past experiences, needs, interests, beliefs
and expectations for learning that the teacher must take into account. As a result, students become
active agents of their own learning. According to Argüelles (2007) this concern allows students
to reflect and to be able to put into practice what they learn as part of the development of
autonomy in learning.

Concretely, the concept of autonomy in learning started with the establishment of the Centre
de Recherche et d'Applications Pédagogiques in Languages at the University of Nancy,
(CRAPEL), founded by Yves Chalan in 1971. In 1972 after Chalan's death, the leadership of
CRAPEL was assumed by Henri Holec. Since then, the research on autonomy in language has
taken a lot of strength and importance. This research has been concerned with practical issues
such as the development of independence and the search for strategies and techniques that
favored self-learning. (Rojas, Rosero, Guzmán & Castillo, 2006).

When discussing autonomy, Holec (as cited in Rojas et al, 2006) described autonomy as the
ability of take responsibility of one‟s learning. To him, autonomous students face this new
responsibility by setting their own learning goals, defining what the content and progression will
be and monitoring and evaluating progress at all times. These students decide on materials,
methods and tasks as well as organization, execution and evaluation. Holec denoted that this
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quality of taking charge of their own learning is not something innate to the person; it is
something that can be learned systematically in an induced way.

Based on the definition given by Holec (1981), Benson and Voller (1997) described five ways
or situations in which the term autonomy has been used in the context of language learning:

For situations in which students study entirely on their own.
For a set of skills which can be learned and applied in self-directed learning.
For an inborn capacity which is suppressed by institutional education.
For the exercise of students‟ responsibility of their own learning.
For the right of students to determine the direction of their own learning.

In 2001, Benson posited the existence of three major versions of autonomy in the field of
language learning: a technical, a psychological and a political version. These three versions
correspond to three main approaches to learning and knowledge within the field of social
sciences and humanities. See explanation below.

Technical (positivist) approach. Autonomy is defined as the act of learning a language outside
the framework of an educational institution. Since this focus is on learning management, this
approach emphasizes that learning occurs without the intervention of the teacher. Thus, the term
"autonomy" relates to situations where students are in charge of their own learning.
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Psychological version (constructivist). As its focus is on cognitive progress, autonomy is
understood as an ability, a set of attitudes and skills that allows the student to become more
responsible for their own learning. In other words, autonomy is understood as an internal
transformation within the individual.

Political version (critical theory). This version focuses on learning content and the context in
which learning takes place. As a result, autonomy involves gaining control over the content and
process of learning. Students are, then, able to control the structures that lead them to master the
key aspects that have a major impact on their learning.

As a result, Benson (2001) identified two main approaches to promote autonomy: studentbased approach and teacher-based approached. In the student based approach, students have a
more positive role where they acquire, adapt and implement knowledge and new experiences in
class. In addition, their security is reinforced through cooperation established with partners and
teachers. On the other hand, the teacher-based approach emphasizes the teachers‟ role to promote
autonomy among students. The teacher becomes a guide, an advocate, a researcher, a consultant,
a counselor, and a students‟ needs analyst interested in promoting autonomous learning.

Diaz (2005) postulated that autonomous work is a learning mode in which the students are
responsible for the organization of work and the acquisition of different skills at their own pace.
This learning mode implies taking responsibility and control of personal learning process, and
decisions on planning, implementation and evaluation of the learning experience. In this line of

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

thought Sinclair (2001) had suggested that regarding Foreign Language learning, making
decisions about one‟s own learning has to do with the ability to determine objectives.

Conceptual Framework

Self-regulated learning model. Autonomous learning implies an active attitude from students
towards the acquisition of knowledge. It also presupposes a set of abilities that allows such
acquisition in a learning process focused in who learns and not only what is learnt. Consequently,
autonomy refers to the ability to learn to learn or the capacity to regulate one‟s own learning
process; namely, self-regulated learning (Zimmerman, 2000).

Zimmerman (2000) stated that self-regulated learning involves and considers different
metacognitive, cognitive, affective, behavior and motivational aspects that allow students to start
developing autonomy in language learning process. Consequently, self-regulated learning was
taken as a guideline during this study because it helped approach cognitive and affective factors
as well as metacognitive aspects. It also facilitated an approximation to important beliefs and
attitudes in the language learning process during this research.

Following Zimmerman‟s model, this study understood self-regulation as a self-directive
process by which students transform their mental aptitudes into academic competences. Learning,
then, becomes an action that students do proactively in order to self-generate thoughts, feelings,
and behaviors oriented to reach goals. Moreover, not only are students aware of their strengths
and boundaries to set personal goals, but also they are capable of monitoring their behavior and

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

self-reflect on their success. As a result, students can enhance their self-satisfaction and interest
to continue improving their learning process in an autonomous way.

Zimmerman‟s model involves five main factors: a) cognition, b) metacognition, c)
motivation, d) behavior and e) context. See table below.

Table 2
Factors of Zimmerman self-regulated learning model (Zimmerman, 2000)
Factors

Cognition

Description
It refers to the set of mental and cognitive processes that makes learning
possible. These processes are: memory, thinking, beliefs, perceptions,
problem solving, and meaning construction. These kinds of processes are
related to the exercise of learning strategies.

It allows students to be aware about how to plan, monitor and manage their
Metacognition mental processes towards the achievement of their personal goals. It means a
reflection on own actions.

Motivation

Behavior

Context

It denotes student‟s interest to learn and why they choose to learn. This
process involves considering objectives, expectations and affective
components.
It refers to the actions taken by students in order to reach their goals, or the
steps followed to fulfill planned tasks. This process allows students to
enhance the way in which objectives are achieved.
It involves the environment in which students learn. It includes the resources
and support elements needed in the learning process. In this sense,
Zimmerman (1986) affirmed that proactive students select the most
appropriate environment to study or undertake the necessary steps in order
to have better conditions for learning.

Characteristics of a self-regulated student. To Zimmerman (2000), self-regulated students
are characterized by their active participation in learning from metacognitive, motivational and
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behavioral points of view. These aspects allow students to be agents of their behaviors capable of
acquiring strategies and skills in order to achieve the desired results. Given these factors,
Zimmerman described self-regulated students as follows:

1) These students know and use a variety of cognitive strategies that allows them to
understand, transform, develop and organize information.

2) These students know how to plan, control and direct their mental process towards the
achievement of their goals (metacognition).

3) These students present a set of beliefs and emotions that allows them to acquire a high
sense of academic self-efficacy. Not only do they develop positive emotions in front of tasks, but
also they have the ability to control and modify them according to a particular task or goal.

4) These students are able to plan and control the time they will use in the development of
a task. Moreover, they know how to create favorable learning environments and, if any difficulty
appears, they keep looking for additional aids.

5) These students show continue progress handling control and regulation of academic
tasks, also, they reflect on the positive and negative aspects that favor or affect obtaining goals
more efficiently.

6) These students are able to keep their concentration, effort and motivation during the
performance of tasks or goals.
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Autonomous student profile. Based on different definitions and conceptions of autonomy, it
is necessary for this research to recognize the main characteristics of an autonomous student.
Candy (as cited in Benson, 2001) identified about a hundred different competences associated to
autonomous learning grouped in fourteen categories listed below.

Being methodical and disciplined.
Being logical and analytical.
Being reflective and self-conscious.
Being flexible.
Being competent in interdependent and interpersonal relations.
Being responsible.
Being persistent.
Being risky and creative.
Showing confidence and a high self-concept.
Being independent.
Being resourceful and curious.
Showing interest and participation.
Having self-control of own learning process.
Developing a self-assessment process.

This characterization is complemented by Luna and Sanchez (2005) when they described
the autonomous student profile in a classroom. To them, such student regularly participates in the
definition of objectives, show responsibility and initiative, reviews, reflects, self- assesses, has a
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positive attitude, uses strategies, is disciplined and does research. Although, Benson (2001)
seems to agree with these authors, he pointed out it is not possible to have total autonomy as a
goal because students cannot be autonomous in all aspects of learning. For this author, it is
important to acquire a responsible independence from the teacher, so that students can identify
their weaknesses and look for tools and methods to overcome them.

Beliefs towards language learning. In the past two decades, the topic of beliefs about
language learning has attracted research interest. Horwitz (1987) was one of the main researchers
in the study of beliefs in Foreign Language learning. She pointed out that students‟ beliefs do not
automatically change when students are exposed to new methods because their beliefs are quite
well rooted. To her, the process of exploring beliefs can lead the development of more effective
attitudes, which in turn can facilitate autonomy in language learning.

According to Ehrlich (2008), beliefs have been defined as a subjective assessment of oneself,
others and the world, opinions or points of view of a particular subject, person or group of
people. Academically speaking, they can be regarded as students' viewpoints, judgments or
opinions about the influence of their learning in their future success. In other words, beliefs relate
to students' feelings about what they learn as Foreign Language students and how they can help
them to achieve better proficiency in it.

When discussing students‟ beliefs about language learning, Horwitz (1987) proposed to
analyze them in five main groups as follows:
Table 3

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Classification of beliefs (Horwitz, 1987)
Belief

Description

Difficulty in order

It refers to the beliefs about how some languages are learned more

to learn languages

easily than others, the level of difficulty of the language that is being
learned and the amount of time needed for students to acquire fluency.
It refers to students‟ beliefs about the natural ability to learn. It

Aptitude for

involves concepts such as self-confidence to speak the language, the

Foreign

facility to learn more or better than others, the influence of nationality,

Languages

gender and age on learning. These beliefs also include the idea that
intelligence is demonstrated through the use of a Foreign Language.
It refers to the structure of the language. It covers aspects such as

Nature of

accent, culture, the influence of the origin country, and the level of

learning

difficulty level assigned to reading, writing, speaking and
understanding about language.
It refers to the ways students can learn. These strategies include

Strategies of

repeating, guessing, correcting, learning grammar, learning

learning and

vocabulary, memorizing, translating, using laboratory and practicing.

communication
It refers to the reasons why students want to know a language. Some
Motivation and

reasons can be getting a good job, meeting people from different

experiences

countries and speaking a prestigious language in society.

Attitudes towards language learning. On the other hand, attitudes also have an important
role in Foreign Language acquisition. Dörney (1998) stated that an attitude is a sociological term
and an aspect of the social context. This means that settings and atmospheres can have a positive
or negative influence on attitudes. Dörney also suggested that attitudes predispose a person to act
in a certain way. In this respect, an attitude can be an individual disposition to deal with different
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situations, or maybe a specific activity. Due to its impact on people‟s cognition and emotion,
beliefs and attitudes can affect or impact autonomous learning.

In this regard, Fishbein and Ajzen (1975) indicated that attitudes can promote favorable or
unfavorable reactions towards language learning because they involve opinions, feelings and
behaviors. To them, these factors do not determine behavior but they can have some impact on
the learning process. For example, some studies about attitudes show that if the student does not
have a positive attitude, the learning process will not be so successful.

Similarly, Benson and Voller (1997) stated that in language learning, an attitude can be
defined as the tendency or predisposition that a student has to learn and to take actions on his
learning process. Attitudes also involve psychological tendencies expressed when evaluating an
object or a specific activity. In other words, an attitude is a student‟ disposition towards an object,
which determines a particular way of acting or behaving. Due to their social and psychological
dimensions, attitudes are related to thoughts as well as to feelings and emotions. Consequently,
they influence cognitive, affective and metacognitive responses.

Gardner (1985) proposed a classification of attitudes in order to reflect relationships between
attitudes and indices of achievement in a second language. Accordingly, he outlined three distinct
attitudes classification and related factors:
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Table 4
Classification of attitudes (Gardner, 1985)
Attitude

Description

It refers to the general attitude towards learning a particular
Specificity/ generality

language like French or English, which helps define learning
objectives.

Relevance

It refers to the level of importance than one task has over others,
which influences learning achievement.
It refers to attitudes towards teachers, courses, and learning

Educational /social

languages. These attitudes derive form cultural implications of
second language acquisition.

Gardner (1985) also noted that attitudes toward learning a Foreign Language depend on
several factors such as age, gender, upbringing, and indicators of achievement. For instance,
female students usually have more positive attitudes than males do. These factors also include
aspects such as students‟ socio-economic status, locations, school types, background knowledge,
and parental encouragement, among others.

Students’ autonomy and language learning
Autonomous language learning has long been associated with individualization and the notion
that each leaner has his/her own preferred learning styles, capacities and needs (Benson & Voller,
1997). Such individualization requires exploring two main areas comprising autonomous
development: the cognitive area and the socio-affective areas. The former involves processes and
learning strategies and the attitudes and beliefs of the student. Furthermore, Benson & Voller
suggested that beliefs and attitudes interact. To them, most beliefs are culturally determined in a
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negative way which tends to create an attitude of rejection towards learning of a Foreign
Language. For instance, many people believe that children learn easier and faster than adults.
These beliefs have an effect on the attitudes of adult students. The fact is children may acquire
sounds and structures more spontaneously, but adults acquire vocabulary and interactional
patterns more successfully.

Students’ beliefs and language learning. Little (1999) considered that the basis of
autonomy is the acceptance of responsibility by the student. However, the exercise of that
responsibility is connected to what students believe. Therefore, it is important to make a constant
effort to help them understand what they are learning, why are they learning it, how they are
learning it and with what degree of success.

The belief that students have the power and right to learn for themselves is seen as an essential
aspect for student autonomy. Chan (2001) suggested that increasing the level of student control
can increase the level of self-determination, and ultimately can improve the development of
student autonomy as well. As a result, in order to contribute to the improvement of student
autonomy in language classrooms, it is fundamental that students believe in the importance of
making decisions about their own learning.

On the other hand, Bejarano and Granados (2007) pointed out that if students want to act and
learn autonomously, they need to believe in notions such as independence, self-regulation and
freedom. In order words, if students want to be autonomous, they need to believe in the
importance of acting responsibly, and in particular, accepting the consequences of their own
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decisions. However, it is necessary to take into account other factors that can affect students'
conceptions of autonomy such as previous educational experiences, interests and roles, time,
disposition, discipline, resources, personality, self-esteem and security in decision-making about
learning processes.

Students’ attitudes and language learning. Wenden (1998) defined attitudes as an integral
part of learning, which involves several aspects such as motivations, interests, dispositions and
evaluations. All of these aspects are integrated in three components; namely, cognitive, affective
and behavioral. The cognitive component is made up of ideas or opinions about learning, whereas
the affective component refers to the feelings and emotions that students have towards learning.
Both of them pay a role in how students act and react, the behavioral component.

In order to be autonomous, language students need to be aware of how the cognitive, affective
and behavioral components of their attitudes impact their intentions, actions, and ultimately their
learning process. However, it is worth noting that language attitudes are determined by the
interaction of language learning and the environmental components in which the students‟
functions. These aspects tend to determine whether or not attitudes are positive or negative. In
this regard, Chamber (1999) asserted that students with negative attitudes regularly construct a
hurdle towards language and learning, which affects language acquisition.

In this regard, Brown (2000) pointed out, that attitudes are influenced by parents, peers, and
interactions with people who have social and cultural dissimilarities. However, he stated that
negative attitudes can be transformed through appropriate instructional methods designed to help
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students be successful. He claimed that most negative attitudes towards Foreign Language
usually come from stereotypes and superficial contact with culture. On the other hand,
maintained Brown, positive attitudes towards Foreign Language increase language learning
success and enhance proficiency. In other words, positive attitudes are reinforced when students
experience success. For their part, students with negative attitudes who fail to progress tend to
become frustrated and pessimistic when trying to learn.

As a conclusion, beliefs and attitudes towards language learning play an important role when
striving to help students become autonomous. Not only do they determine the level of
determination and responsibility students can activate, but also they impact the degree of
positivism and interest students can put into learning. Thus, if autonomy is to be achieved, beliefs
and attitudes need to be considered carefully.
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Chapter III: Methodological Design

Introduction

Data collection is a systematical process of gathering information about an inquiry. This
information is useful to answer research questions and to let new questions emerge. Freeman
(1998) stated that collecting data has to be a disciplined undertaking that implies taking into
account methodological elements and different data collection instruments. This chapter presents
the type of study and research paradigm, a complete description of the stages of data collection
and presentation of each of the data collection instruments used: field notes, questionnaires and
surveys. It also describes an instructional design with specific strategies, activities and resources
applied to enhance autonomous learning. Finally, this section presents the ethical considerations
and trustworthiness strategies considered in this study.

Paradigm
Qualitative Research. Merriam (2009) suggested that qualitative research is a paradigm
based on rich descriptions of a particular phenomenon. Researchers gather information to build
concepts, or theories within a particular context. Concretely, qualitative researchers collect
information in order to understand and interpret experiences based on natural and real situations.
To Merriam, four characteristics identify the nature of qualitative research: a) it is focused on
process, understanding, and meaning; b) the researcher is the primary instrument of data
collection; c) the process is inductive; and d) the product is richly descriptive.
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Similarly, Patton (1990) explained that qualitative research is an effort to understand situations
in their uniqueness as part of a particular context and the interactions there. This understanding is
an end in itself because it is not attempting to predict what may happen in the future, but to
understand the nature of that setting. As a result, qualitative research focuses on what it means for
participants to be in a setting, and what their meanings are, what the world looks like in that
particular context.

According to Merriam (2002), one important characteristic of qualitative research is that the
process is inductive. The researchers gather information to build concepts and principles without
focusing on an existing theory. In this sense, qualitative research builds theory from observations
and intuitive understandings collected from being in the field. This theory- building process
demands identifying and relating themes, categories, typologies, concepts and tentative
hypotheses. These trends and regularities are mostly taken from documents, field notes and
interviews.

Merriam also affirmed that the final product of a qualitative research is highly descriptive,
because the data collected shows words and pictures rather than numbers. In other words,
qualitative research focuses on describing how people interpret their experiences, how they create
their worlds and what meaning they attribute to their experiences. For example, rather than
finding how many students fail a course, qualitative research is more interested in how students
feel about the process or how they perceived the failing experience.
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Within the context of language learning, qualitative research can allow teachers to take into
account student‟s situations, experiences and behaviors. It can help them to understand how
meaning is socially constructed by individuals when interacting with their world. It allows
analyzing and understanding a research context and how larger contextual factors affect the ways
in which individuals construct reality. As a result, qualitative research can help teachers create
descriptions and interpretations of natural social contexts. (Merriam, 2002)

Type of study
Basic qualitative research. It is an interpretative and descriptive study where all the
characteristics of qualitative research are involved. The researcher seeks to discover and
understand a phenomenon, a process, the perspectives and worldviews of the people involved or
a combination of these. To Merriam (2009), data are collected through interviews, observations,
field diaries or document analysis. These data are inductively analyzed to identify common or
repeated patterns. Through a highly descriptive study, the results of the information are
presented, analyzed and discussed taking into account the references to the literature that framed
the study in the first place.

In this regard, Levinson and Levinson (1996) pointed out that constructivism underlies basic
qualitative research. It is a central characteristic because individuals build reality from the
interaction and interpretation of their social worlds. The primary goal of a basic qualitative
research is, then, to uncover and interpret how people make sense of their lives and how they
construct their worlds.
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Data Collection
This study was both descriptive and interpretative because it sought to understand the different
participants‟ perspectives on learning a Foreign Language and their influence on autonomy. This
study was developed during classes in the place of research. The data collection process was done
with students through observation, field notes, surveys and questionnaires. These instruments
helped to identify particular aspects of interest, which could generate reflection on teachinglearning process.

Concretely, this study used observational and non-observational techniques. According to
Burns (1999), observational techniques allow teachers to explore the realities of classroom
contexts without controlling or establishing the circumstances and subjects. Within this study, the
researchers used participant observation because it involves the research context and the
researchers become active members. Concretely, the researchers applied what Freeman (1998)
called field notes. These notes allow recording data from the students' actions in detail and
identifying relevant situations.

On the other hand, Burns (1999) maintained that non-observational techniques allow
amplifying and deepening into the subject of the investigation. Within this study, the researchers
used surveys and questionnaires. On the one hand, surveys allow obtaining data about attitudes,
opinions, beliefs, interests and values of the participants. On the other hand, questionnaires,
according to Wallace, (1998) are a good way to characterize knowledge, opinions, ideas or
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experiences of students. Next, you will find a description and a discussion of the data collection
instruments used in this study.
Observation. According to Burns (1999), the process of data collection can be developed
through observation, which is a process of taking regular and conscious notice of classroom
actions and occurrences which are particularly relevant to the issues or topics being investigated.
It also refers to using procedures that ensure that the information collected provides a sound basis
for answering research questions and supporting the interpretations that are reached. That way,
the great strength of observational methods is the new perspectives they offer on familiar
situations. Ordinary and habitual occurrences can be given new meanings when they are engaged
with more closely and systematically. In this study the researchers used participant observation,
which involves entering the research context and observing oneself as others in that context.
Accordingly, the researcher becomes a member of the context and participant in its culture and
activities.

Burns (2010, p. 59) proposed a useful list of questions in order to start to link observations to
the issues under investigation:
Table5
Useful questions in observation (Burns, 2010)
Questions
What particular setting does researcher want to observe?
What key players does researcher want to observe?
What kind of learning activities should researcher focus on?
What kind of language learning is researcher interest?
What kind of events is researcher interested in?
What kind of behaviors should research target?
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What kind of interactions is of interest?
What techniques in teaching does researcher want to change?

Planning the observation. According to Burns (2010), after reviewing the last questions, it is
necessary to think about how or what will be observed, how many people or events will be
involved, when and how often they will be observed and where and how research will do the
observation. See additional information below.

Table6
Observation plan (Burns, 2010)
Questions

Description
This question focuses on the range of people who will provide

How? How many?

the data that the research needs.
This question considers the specific behaviors and locations the

What? Where?

researcher is interested in looking out for.
It centers on which parts of a lesson or event is needed. It may

When? How often?

only be certain activities of a whole class or activity.
In addition to these decisions, the researcher also needs to think
about where to observe and how he/she will position
himself/herself. Besides, it is necessary to decide how to record

Where? How?

the information through tools like: observation sheets, notes,
recordings and transcriptions.

Observation through Field notes. Burns (1999, p. 87) stated that field notes are descriptions
and accounts of events in a research style. They generally include reports of non-verbal
information, physical settings, group structures and records of conversations and interactions
between participants. The observations recorded in notes can be oriented in different ways from
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overall impressions of the classroom to specific aspects of the research, or recordings made about
one or two students. Notes should focus on answering ho/what/where/when/how/why questions
and they can be organized in different categories to record descriptions, reflections or analysis of
events.

Burns also affirmed that writing notes means more than simply recording data, as the act of
writing provides a first analysis from which research areas can be further refined. Some of her
suggestions for producing more permanent notes from initial rough notes, key words or jottings
are:
Table7
Field notes steps (Burns, 2010)
Steps
1. Write on one side of the page only.
2. Number each page of the permanent notes consecutively
3. Start a new page for each new research day.
4. Begin the notes with the date, location, or context of the observations and brief
biographical information on the main participants referred to (these need only be written
once).
5. Preferably, write any verbatim quotations in a different colour pen if in long hand, or
underline so that they stand out from the main body of the notes if typed.
6. Keep at least one copy of the original permanent notes. This guards against loss or damage
and makes the process of analysis and writing up easier.

In addition, Wallace (1998, pp. 58-59) claimed that making field-notes is necessary for
teachers. Apart for increasing efficiency, making field-notes can prevent our hard- won
experience ebbing away and being lost in the tide of the pressures caused by getting on with the
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next thing. This kind of record may promote later reflection on issues such as the functioning of
group work, performance of specific students; interesting or common errors made by students,
problematic/issues dilemmas, ideas, inspirations, things that work well and amusing incidents or
remarks. This author also explained that there are many styles of field notes, but all field notes
generally consist of two parts: descriptive in which the observer attempts to capture a wordpicture of the setting, actions and conversations and reflective in which the observer records
thoughts, ideas, questions and concerns based on the observations and interviews.

Surveys. In regards to non-observation techniques, Burns (1999, p.129) posed that surveys
offer an alternative form of data collection that involves predetermined questions presented in a
written form. Thus, surveys also assume adequate literacy skills on the part of who is surveyed.
On the other hand, surveys require more preparation time as a researcher needs to be confident
that the questions can be interpreted independently as well as easily and unambiguously. Surveys
can use closed items of yes/no and open ended items in order to explore the informant‟s own
perceptions, beliefs or opinions and to provide opportunities for unforeseen responses. Similarly,
Freeman (1998) argued that surveys are a set of written questions focusing on a particular topic
or area, seeking responses to closed or ranked questions, options and/ or open- ended questions
personal opinions, judgments or even beliefs.

Conducting a good survey is a process that involves several steps. According to O‟Leary
(2004), surveys require to: a) plan the approach, process, tools, and all the contingencies; b)
construct the survey instrument; c) run a trial or pilot; d) redevelop as appropriate; e) send out the
survey; f) manage the responses; and analyze the data. See stages in detail below.
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Table8
Stages of a survey (O’Leary, 2004)
Stages

Description

The researcher needs to consider issues, develop a plan, consider what
Plan

aspects can be answered, list, group, and categorize the aspects mentioned
before, and explore previous questionnaires.
The research can adopt, adapt and modify previous questionnaires, draft new
questions, decide on the response categories for each question, carefully read

Construct

each question and response choices, rewrite and run questions past a few
peers/supervisors for assessment, attempt to put questions in a logical order,
write instructions, construct appropriate layout and design, and write a cover
letter.

Pilot

The researcher needs to pilot questionnaires, get feedback from the pilot
group, and code the pilot responses.
The researcher needs to make modifications, if they are substantial, he/she

Redevelop should start again.
The researcher should distribute instruments, send out a reminder letter if
Execute

response rates are low, put low response rate plan (see step 1) into action if
necessary and record and manage responses as they are received.

Questionnaires. Tashakkori and Teddlie (1998, pp.303-305) presented questionnaires as first
major method of data collection, because they allow constructing a self-report filled out by the
research participants. To them, it is important to have into account the following steps to
construct a questionnaire. See steps in detail below.
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Table9
Principles of questionnaires construction (Tashakkori and Teddlie, 1998)
Steps
Make sure that the questionnaire items match your research objectives.
Use natural and familiar language.
Write items that are simple, clear and precise.
Do not use “leading” or “loaded” questions.
Avoid double-barreled questions or double negatives
Determine whether open-ended or closed-ended questions are needed.

In addition, Tashakkori and Teddlie proposed three types of questionnaires: qualitative,
quantitative, and mixed. Qualitative questionnaires consist of a series of open-ended questions to
be answered by all the participants in a research study. They are characterized because
participants give responses with their own words. Quantitative questionnaires are based on a
completely structured and closed-ended questionnaire that all participants fill out. Mixed
questionnaires combine the two mentioned questionnaire types (open and closed-ended items).
They are self-report filled out by the participants, either with their own words or selecting
responses.

In this regard, Wallace (1998, pp. 130-132) affirmed that questionnaires are used to tap into
the knowledge, beliefs, perceptions, thoughts or experiences of students, fellow or teachers.
Questions and answers are usually recorded in some way so they become in available for
subsequent reflection and analysis. In questionnaires, questions are usually set out in a very
systematic way and often are answered by reading the questions, then ticking responses or
writing short answers. To him, questionnaires also have to be very carefully written to avoid
problems of ambiguity and to safe time.
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Within this study, field notes, surveys and questionnaires were made up taking into account
the following elements: Personal information, location, date, time and grade level, description of
the population and categories of analysis. Particularly, surveys used closed questions type.
According to Wallace (1998), in this type of questions, participants have to select from a limited
range number of responses predetermined by the researchers. The main advantage of closed
questions is that they were easier to answer, interpret and analyze. Meanwhile, questionnaires
were made up of open-ended questions. This type of questions allowed gathering reasons and
details from participants‟ thoughts and feelings who respond in a natural way.

Based on the literature review and taking into account the nature of this study, each one of the
instruments were designed to inquire about aspects such as beliefs and attitudes in terms of
subcategories of analysis: responsibility, learner‟s role, self-concept and discipline and attitudes
in terms of interest, self-control, self-management, participation and persistence on autonomous
learning of English as a Foreign Language context. In addition, all of the subcategories of
analysis were used as a filter to describe the phenomena observed for the later examination of
information obtained about research.

Sampling Research. Sampling is the process of selecting a number of individuals for a study
in such a way that the individuals represent the larger group from which they were selected.
According to Berg (2001, p. 32), there are different types of sampling, like convenience samples,
purposive samples, snowball sampling, quota samples, among others. For this study, the
researchers employed purposive sample. In this category of samples, researchers use their special
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knowledge about some group to select subjects who represent this population. In some instances,
purposive samples are selected in order to ensure types of individuals displaying certain attributes
includes.

Additionally, Ritchie and Lewis (2003) maintained that the main goal of purposive sampling is
to focus on particular characteristics of a population of interest, which will best enable one to
answer research questions. In addition, purposive samples are often used in pilot studies and
researchers are likely to get the opinions of the target population who is more willing accessible.
Ritchie and Lewis also suggested that there are a range of purposive sampling, designed to yield
different types of sample composition, depending on the study‟s aims and coverage. Within this
study, researchers applied homogeneous sampling, a purposive sampling technique that aims to
achieve a homogeneous sample; that is, a sample whose units share the same or very similar
characteristics or traits (e.g. a group of people that are similar in terms of age, gender,
background, occupation, etc.). This technique is often chosen when the research question is
specific to the characteristics of a particular group of interest, which is subsequently examined in
detail.

For this research, data collection was carried out through the purposive technique of
homogeneous sampling of 10 Students, 5 women and 5 men, from a Basic level in the English
program at ASE Foundation. These students were selected from a group of about 32 students in
order to represent and fulfill similar characteristics of the population under research. These
participants helped filled out surveys and questionnaires.
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Instructional Design
The following instructional design was a pedagogical proposal carried out by researchers in
order to facilitate the achievement of learning objectives related to the research questions. In this
regard, this instructional design contains objectives and a task-based approach (Nunan, 2004),
which took into account different types of tasks. Therefore, some strategies and activities were
proposed in order to researchers could gather data about attitudes, beliefs and autonomous
learning. As a result, this instructional design was implemented in order to support and facilitate
the self-regulated work of students in a basic level of language learning. See table below.

Table 10
Instructional design pedagogical proposal
Phases

Description

 Promoting self-regulation and discipline in the process of learning a
Objectives in
terms of
learning

Foreign Language.
 Fostering responsibility and persistence in an autonomous learning
process.
It is a methodological process of classroom work through tasks, whose

Task- Based
Language
Approach
Nunan (2004)

main objective is for students to act and communicate in real form in the
language. It organizes the teaching of communication activities to
promote and integrate different processes within the framework of
communicative approach. Tasks involve students in controlling,
producing and interacting in the target language in a communicative and
real-world way.
The basic principles for task-based language teaching: scaffolding, task

Principles
Nunan (2004)

dependency, recycling, active learning, integration, reproduction to
creation, and reflection.
 Pattison (1987) sets out seven tasks and activity types focus on
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developing oral language skills. (Questions and answers, dialogues
and roles plays, matching activities, communication strategies,
puzzles and problems, and discussions and decisions.)
Task Types

 Richards (2001) proposed a typology of pedagogical tasks based on an
analysis of communicative language use (Jigsaw tasks, informationgap tasks, problem- solving tasks, decision-making tasks, and opinion
exchange tasks).
 Grellet (1981) identified strategies-based typology for developing
reading skills (Ordering and sequence pictures, comparing text and
pictures, matching and using illustrations, completing a document,
note taking, jigsaw reading, and reorganize information.)

As part of this Instructional design some of the types of tasks were taken into account as part
of a research process in order to analyze and improve autonomy on students‟ learning process
(See appendice A). In this regard, Nunan (2004) stated that task-based approach involves the
development of educational values and strengthens autonomy, creativity, responsibility and
constant reflection on the students‟ learning process. Likewise, Esteve (2003) suggested that in
order to enhance students‟ autonomy and decision making, they need to develop an awareness of
what communication, language learning and self-direction mean. The task-based approach seems
to allow this awareness adequately.

In this sense, Santana (2009) maintained that the task-based approach focuses on the
development of student autonomy is one of the principles of task orientation. In addition, this
author argues that the development of learning strategies and learning to learn, which can help
students develop their autonomy. This development is possible thanks to tasks that promote
decision-making, interest, and self-control. Finally, Fernandez (2001) suggested that the task-
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based approach gives students‟ freedom and responsibility to decide what they want to learn and
how will they learn. That way, tasks prepare students for autonomy and learning to learn.

Apart from implementing an instructional design aimed at enhancing teachers‟ and students‟
work on autonomy, the researchers also took into consideration trustworthiness and ethical
considerations for this study. As this was a qualitative research project, the researchers strived to
use strategies and principles suggested by LeCompte and Goetz (1982) and Jones (2000). See
discussion below.

Trustworthiness
According to LeCompte and Goetz (1982), qualitative researchers often use several strategies
in order to increase trustworthiness. They argued that trustworthiness has two faces, one is
internal and the other is external. Internal trustworthiness occurs when several observers agree
with conclusions taken from the same reality. On the other hand, external trustworthiness occurs
when researchers work independently to study a reality in different times or situations, and
conclusions are similar.

Concretely, trustworthiness is reached when the level of agreement between different
observers about the same phenomenon is high. LeCompte and Goetz also stated that the
following strategies should be used by qualitative researchers to enrich trustworthiness: a)
Descriptive categories, b) Teamwork / several observers, c) Evidence / resources,
d)Triangulation, e) Structuring, f) Reflexivity, and g) Contrasting.
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In terms of qualitative research, this study used some of the strategies proposed by the
previous authors in order to enhance the level of trustworthiness. Thus, all data collection
instruments were applied taking into account attitudes and beliefs in order to describe how they
affect or influence autonomous learning. Moreover, this study presented two faces, external and
internal trustworthiness. Field notes were analyzed through an external trustworthiness where
researchers realized an independent observation in different times or activities developed into the
class. At the end of the observation, researchers socialized conclusions in order to find similar
results. On the other hand, questionnaires were analyzed through internal trustworthiness where
both observers agreed on the conclusions. Finally, data was triangulated and the findings were
contrasted taking into account the observers‟ perceptions, data consistency and theory
articulation.

Ethical Considerations
Ethical issues are present in every type of research. According to Jones (2000), the research
process generates tension between the purpose of making generalizations for the good of others
and the rights of the participants to maintain privacy. To Jones, ethical considerations are an
essential part of a qualitative research. Then, design and reflections for ethics should be
developed during the research process. Concretely, Jones suggested five keys in terms of ethical
principles. These principles include: a) informed and voluntary consent, b) confidentiality of
information shared, c) anonymity of research participants, d) beneficence or no harm to
participants, and e) reciprocity.
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In order to carry out this research, researchers adhered to the previous principles considering
as follows:
Firstly, all of participants were informed about the project to get their permission to participate
in the study (see appendix B). Secondly, participants were informed about the application of
questionnaires, surveys, observations and all of strategies during the class sessions as part of the
research. Moreover, their names, age and personal information were kept confidential and
anonymous. Likewise, their participation did not affect their grades or their performance during
the course and study. Finally, in terms of reciprocity, all of the participants were involved during
the research iqually in order to help them reflect on learning goals, responsibility, self-regulation
and autonomy.
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Chapter IV: Data analysis
Introduction
Data analysis in research allows researchers to think about the issues of what data is and what
it means. According to Freeman (1998), the purpose of data analysis is to give a new frame
around what is usual in teaching and learning in order to understand, interpret and reflect on it in
different ways. Many qualitative researchers consider this phase of research as a process of
disintegrating and reintegrating understandings.

In this regard, this chapter presents the general structure of data analysis of this study and the
specific steps employed to analyze each data collection instrument. It also presents results from
the categories and subcategories of study. Finally, it presents findings using figures and matrices
with a sample of the instruments analyzed for discussion. Those results are interpreted taking into
account the theoretical framework, research questions and previous research.

Overall Data Analysis. In this study, data analysis was carried out to describe and interpret
important issues related to autonomous learning of English as a Foreign Language throughout
three data collection instruments. Each instrument is composed by two main categories Beliefs
and Attitudes divided correspondingly into sub-categories such as: Responsibility, learner‟s role,
initiative, self-concept, discipline, interest, self-control, self-management, participation, and
persistence. These categories and sub categories emerged from different theories, research
projects and positions from different authors. This process is called a priori coding because the
categories are determined before the data analysis (Freeman, 1998).
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This study adopted a general framework of analysis following Freeman (1998). He proposed
four elemental stages for data analysis. See table below.

Table11
Basic stages of a priori data analysis (Freeman, 1998, p. 103-104)
It starts with setting up established categories and organizing them into a
Categorizing
basic display.
Coding, key

It studies data in order to identify phrases and ideas that fall into the

ideas and

established categories.

concepts
Finding

It allows identifying patterns among categories and finding associations to

patterns and

strengthen the data structure.

themes
Displaying
the data

It lays out what have been found in order to see the emerging whole of the
interpretation setting out the patterns and relationships among the
categories.

Instrument analysis. In order to carry out the second stage of the overall data analysis, the
data collection instruments such as questionnaires and field notes were analyzed in a qualitative
manner whereas, surveys were analyzed in a quantitative fashion. This qualitative and
quantitative analysis was initially done in order to compare and contrast findings from different
sources of data. But, it was mainly done in order to enhance the trustworthiness of the study by
using different types of instruments and analysis. It also helped the researchers achieve higher
levels of triangulation by incorporating data and methodological enrichment.
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In this regard, Reichardt and Cook (1982) explained that researchers have the possibility of
combining quantitative and qualitative methods using characteristics of different techniques in
order to improve the capacity to analyze and interpret the results. Incorporating different data
collection techniques, maintained Reichardt and Cook, helps research meet numerous purposes,
which demand a variety of related methods to provide understandings from different
perspectives. Also, Reichardt and Cook suggested that the use of multiple techniques allow the
researchers to carry out a deeper triangulation of the data so that researchers can confront,
confirm or complement findings.

In this regard, field notes and questionnaires were examined throughout comparing,
contrasting, and interpreting meaningful patterns or themes. Miles and Huberman (1994) stated
that qualitative data analysis is based on three simultaneous activities: data reduction, data
display, and conclusion drawing/verification. See table below.

Table12
Data analysis activities (Miles and Huberman, 1994)
Activities
Description
It refers to the process of selecting and thus simplifying the data
Data Reduction

that appears in written field notes or transcriptions. The researcher
has to make decisions on how to code the categories, group, and
organize them.
It involves ways of displaying the data, which include matrices,

Data Display

graphs, and charts illustrating the patterns and findings from the
data.

Conclusion

It denotes a process of establishing patterns and explanations for

Drawing and

the findings, verifying them constantly by checking the data and
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Verification

forming a new matrix. This process that data validity is
established and the meanings of findings emerge.

Field notes. In order to carry out the three simultaneous activities of data analysis stated by
Miles and Huberman (1994), field notes were analyzed taking into account each subcategory
within the main categories. First of all, according to data reduction, researchers‟ observations
were interpreted in order to select meaningful aspects to simplify the data. After this selection,
the data was coded keeping in mind teachers‟ points of view during fieldwork. Finally, all of
these codes were grouped and subcategories were organized in order to establish relationships.
See a sample from some field notes and the figure that emerged from them below.

Figure1. Sample of field notes‟ data analysis.
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Lack of commitment
Responsibility

Irresponsibility

Irresponsibility

Learner’s role

Unpunctuality
Initiative
Disposition
Good attitude

Self-concept

Kindness
learner’s
role

Passiveness

Discipline
Dependency

Dependency

Responsibility

BELIEFS
Interest
Disposition
Participation

Figure2. Sample of field notes‟ data display

Questionnaires. Following Miles and Huberman‟s simultaneous data activities, questionnaires
were analyzed taking into account each subcategory within the main categories. Firstly,
according to data reduction, students‟ answers were interpreted in order to select meaningful
aspects that allowed to simplify the data collected. Secondly, after this selection, the data was
coded keeping in mind teachers‟ perceptions during this activity. Finally, all of these codes were
grouped and the sub-categories organized in order to find relationships or common characteristics
within them. See a sample from the questionnaire analyses and the figure that emerged from them
below.

Table13
Sample questionnaires’ data analysis (adapted from Miles and Huberman, 1994)
Category: Beliefs
Students’ answers
S1: “Buscando cosas de interés
en Internet por mi propia

Selecting

Subcategory: Responsibility
Coding
Grouping

Buscar en Internet

Buscar /

Investigar
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cuenta o cosas que se ven de
publicidad en la calle”.
S2: “Llegando a la casa y darle
una repasada al tema visto en
la clase y repasando en la
noche”
S3: “Buscando nuevos métodos
de estudio, herramientas
tecnológicas como Internet,
estar estudiando siempre e
intentar aprender cosas nuevas
todos los días”.
Note: S (student)

investigar
Repasar los temas
vistos

Repasar /
practicar /
Estudiar

Practicar

Buscar nuevas cosas
y métodos de
estudio en Internet.
Estudiar
continuamente.
Intentar

Researching
Practicing
Responsibility

Responsibility
Fulfillment
Planning

Learner’s role

Effort
Effort
Learner’s role

Reviewing

Initiative
Discipline

Planning
BELIEFS

Teacher’s guidance

Self-concept

Individual work

Figure3. Sample of questionnaires‟ data display

Surveys. Taking into account Reichardt and Cook‟s (1982) view on data triangulation and
study trustworthiness, the surveys used in this project were analyzed in a quantitative manner.
O‟Leary (2004) considered analysis of the data as a reflective process which involves managing,
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organizing, and systematizing the raw data into a suitable way to interpret meaning, uncover and
discover findings, and, as a final point, draw relevant conclusions. In this regard, O‟Leary
suggested using descriptive statistics to describe and summarize the basic data in a study. To him,
descriptive statistics are used to present quantitative descriptions in a manageable an intelligible
form.

O‟Leary (2004) explained that descriptive statics resorts to measuring central tendency. To do
so, it is important to understand three types of scales: nominal, ordinal and interval scales. In
nominal scales, numbers are arbitrary assigned to represent categories as a coding scheme and
they do not have numerical significance. Ordinal scales, offer a choice from categories in a
meaningful way and some answers are better than others. For their part, interval scales, use
equidistant units to measure the differences between scores.

Once established the type of scale, O‟Leary proposed three ways to measure central tendency:
mode, median, and mean. Mode is the most common and reiterative value noted for a variable.
The most useful aspect about mode is that it can show what is typical, usual or normal. On the
other hand, median is the middle point in a set of numbers arranged from the smallest to the
largest and it is normally used with ordinal data. Lastly, Mean corresponds to the mathematical
|average and it is used to measure central tendency for interval data.
However, O‟Leary explained that while mode, median, and mean are a standard and highly
useful form of data description and simplification, they need to be complemented with
information on response variability. Therefore, it is essential to determine standard deviation.
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This measure is an accurate way to show how scores are spread out and if there are any outliers
their effects are reduced.

In this study, ordinal scales were applied because these scales allowed researchers to describe
relationships between data in a meaningful and organized way. Also, the analysis was focused on
median as central tendency and standard deviation in terms of dispersion. See examples below.
Table14
Descriptive statics-beliefs
Sub-category
Self-concept
Learner’s role
Discipline
Responsibility
Initiative

Category: Beliefs
Median
5
4,5
4
5
4
4,5
4

SD
0,9
0,9
1,1
0,8
0,8
0,9
3

Note: SD (standard deviation)

Table15
Descriptive statics-attitudes
Sub-category
Interest

Category: Attitudes
Median
5

SD
2,1

5
4
Note: SD (standard deviation)4
4
Self-control
4
4
Self-management

1,1
1
0,8
0,6
0,8
0,7

4

0,5

Participation

T
Persistence

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

riangulation. This study combined quantitative and qualitative data analysis in order to
guarantee triangulation. According to Freeman (1998), triangulation refers to including multiple
sources of information or points of view on the phenomenon or inquiry of research. Its aim is to
strengthen the study in order to build stability and confidence when interpreting the data.
Additionally, Miles and Huberman (1994) regarded triangulation as a way to increase confidence
in results from the analysis of data.

Accordingly, Denzin (1978) discussed five basic types of triangulation: 1) data triangulation,
2) investigator triangulation, 3) methodological triangulation, 4) triangulation in time and/or
location and 5) theorical triangulation.

Concretely, taking into account five types of

triangulation, this research employed methodological and data triangulation. Methodological
triangulation implies the use of multiple methods within the qualitative or quantitative paradigm
towards increasing internal credibility of the research findings.

According to Denzin (1978), mistakes of one method are often the strengths of another which
suggests that combining methods can help researchers achieve the best of each instrument and
ultimately, recognize if the question or methods need to be reframed, reconsidered or both. On
the other hand, data triangulation entails the use of several sources of data in order to check out
the consistency of different data sources comparing the information derived at different times and
by different means.
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Figure4. Overall and specific data analysis

In order to carry out the third stage of overall data analysis presented before, results of each
data collection instruments were triangulated in a matrix in order to finding patterns and themes
in a sequential or recursive way. According to Freeman (1998), this type of relationship is based
on patterns of order or time, in which, one thing precedes or follows another, which precedes
another, and so on. Besides, this type of patterns or tendencies connect data or categories often
through the order the aspects and not trough hierarchy. See the table below.
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Table 16
Matrix of findings
Category: Beliefs
Subcategories

Instrument 1

Instrument 2

Instrument 3

Field notes

Questionnaires

Surveys

Practicing
Responsibility

Irresponsibility

Effort

Taking control

Fulfillment
Researching
Planning

Learner’s role

Good attitude

Reviewing

Selecting methods and

Dependency

Effort

materials

Disposition

Planning

Interest

Teacher‟s guidance
Individual work

Initiative

Participation

Conformism

Involvement

Lack of confidence

Interest

Effort

Creativity

Participation
Researching

Self-concept

Insecurity

Self-assessment

Being successful

Effort
Practicing
Individual work

Discipline

Meaningful learning

Effort

Irresponsibility

Effort

Organization

Lack of

Efficiency

commitment

Teamwork
Interaction
Feedback
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Category: Attitudes
Decision making

Interest

Undertaking

Recursiveness

Initiative

Practicing

Concern

Interaction

Good disposition

Researching
Efficiency
Disapproval
Lack of time

Self-control

Participation

Interest

Good disposition

Good behavior

Disposition

Effort

Effort

Perseverance

Recursiveness

Goals setting

Self-

Decision making

Self-assessment

management

Cooperation

Motivation

Recursiveness

Using tools

Participation

Interest

Interest

Teamwork

Involvement

Willingness

Insecurity
Disapproval

Persistence

Concern

Resignation

Inconstance

Effort

Constancy

Motivation

Finding patterns and themes. With the purpose of accomplishing with the third stage of the
overall data analysis presented previously, the following section seeks to show the main findings
and the most noticeable or important relationships suggested by triangulation of data. It was
carried out in terms of attitudes and beliefs as the main categories of analysis from each data
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collection instrument. It also took into account the results from all of the subcategories of
analysis presented on them.

Firstly, in terms of beliefs, field notes (see table 16) suggested an important relevance to
subcategories regarding students‟ role and initiative. In contrast, subcategories such as selfconcept, discipline and responsibility, had a low level of relevance in the results. On the other
hand, there seemed to be a relationship between irresponsibility and interest as potential patterns
which may indicate how students‟ beliefs about responsibility and discipline interacted.

On the other hand, results demonstrated an important relevance in term of students‟ role and
initiative, where the tendency is towards participation, involvement and good disposition.
However, there is also an apparent relationship between students‟ role and self-concept in terms
of insecurity, dependency, passiveness and lack of confidence.

Secondly, in terms of attitudes, results suggested an important relevance in terms of interest as
subcategory. Likewise, there is an apparent relationship between interest and concern, which may
suggest a pattern marked in results. However, inconstance was presented and it can be contrasted
to the apparent interest and concern of students. Alternatively, there is a particular connection
between subcategories such as self-management and participation in terms of team work and
cooperation. They can also suggest an association with interest, undertaking and initiative.

In this regard, beliefs and attitudes as categories of analysis offered some common patterns
such as participation, interest and good attitude or disposition towards autonomy in learning.
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They seem to suggest a link between subcategories such as initiative, students‟ role and
participation. It is also important to consider the special association suggested among initiative
and self-management involving creativity, recursiveness, and participation proposed since
cooperation, decision making, and interest.

In terms of beliefs, questionnaires denoted a significant relevance regarding planning and
effort within responsibility and learner‟s role. Moreover, effort is present as one of the most
relevant patterns into all the subcategories. On the other hand, there is a variety of positive
aspects such as efficiency, interaction, practicing, researching and reviewing connected to
responsibility, learner‟s role and self-concept. However, initiative appeared to be associated to
conformism and lack of confidence, which may suggest a low or inadequate appropriation by
students.

As for attitudes, the subcategory of interest displayed a large number of positive aspects that
seemed to involve students in their learning actively. For instance: recursiveness, decision
making, efficiency, interaction and practicing. Moreover, motivation appeared to be connected
and have an important tendency towards persistence and self-management. In contrast,
disapproval is appeared as part of interest and participation and this may suggest a pattern that
also connects to attributes such as: lack of time and insecurity. It can be the case that lack of
interest or disapproval about language learning can generate a barrier that directly affects
participation.

In this regard, beliefs and attitudes as categories of analysis offered common patterns such as
effort, interest, efficiency, practicing and interaction. Effort appeared as a pattern with more
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tendency within the categories: responsibility, learner‟s role, initiative, self-concept, self-control
and persistence. On the other hand, efficiency and interaction seemed to have a connection with
interest and discipline.

First of all, in terms of beliefs, surveys (see table 14) presented self-concept as a subcategory
with the most frequency. On the other hand, in terms of central tendency, there seems to be a
relationship among leaners‟ role, discipline and initiative. Finally, the results suggested a plain
deviation in initiative subcategory. In this regard, the matrix showed great presence of
responsibility as taking control and self-concept as being successful.

As for attitudes, descriptive statics showed interest (see table 15) as subcategory with most
grade of frequency in the results, although, this subcategory presented also the highest standard
deviation. On the other hand, in terms of central tendency there is a seeming relationship among
self-control, self-management and persistence. In this regard, the matrix showed some patterns
such as good disposition, effort and willingness, which may suggest a relationship between
interest, self-control and participation. Lastly, beliefs and attitudes as categories of analysis
appeared to present a common pattern such as effort towards autonomy in terms of self-control
and discipline.

Taking into account all the relationships suggested by the codes from each data collection
instrument, the researchers strived to establish some relationships from categories of analysis.
This analysis was carried out in order to point out potential patterns or trends through a data
triangulation process.
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In spite of students‟ beliefs about taking control of learning through practice, effort and
research, the results suggested a lack of commitment. Likewise, in terms of the students‟ role, the
results seemed to suggest a relationship between dependency and the need of students to select
methods and learning materials. On the other hand, initiative as subcategory suggested an
apparent link between participation, involvement, effort and interest. As for self-concept, there
seemed to be a connection between effort, being successful, and practice in learning. Also, effort
appeared to have an incidence on students‟ beliefs.

On the other hand, in terms of attitudes there seemed to be a relationship in terms of interest
between concern, practicing, and researching. Also, initiative appeared to connect to undertaking
and students‟ good disposition in learning. Regarding self-control, good disposition is present as
one of the most relevant pattern into this subcategory. Thus, this aspect could have a positive
effect on students‟ participation, effort, and interest.

As for self-management, results suggested recursiveness as an important pattern that appears
to establish an apparent relationship between decision making, cooperation, and setting goals. On
the other hand, results indicated a potential linking between willingness and interest in terms of
students‟ participation. However, insecurity and disapproval could create a barrier that affects
participation. In this regard, results also pointed out a possible relationship between inconstancy
and resignation in terms of persistence, which seemed to affect students‟ success in language
learning and autonomy.

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Data display. Finally, in order to carry out the last stage of overall data analysis presented
before, the following figure sought to illustrate the main results emerged from the data
triangulation. To do so, the figure below shows a common area that contain related elements or
patterns in order to find potential relationships between the main categories, beliefs and attitudes
and their corresponding sub-categories as follows:

Attitudes
Beliefs

Responsibility
Learners’ role
Initiative
Self-concept
Discipline

Taking control,
being successful,
dependency,
disposition,
initiative, insecurity,
interest,
irresponsibility,
participation, effort,
practicing, researching
planning, interaction

Interest
Participation
Interaction
Effort
Disposition
Insecurity
Irresponsibility
Organization
Decision
making
Dependency
Inconstance

Concern, decision
making, participation,
cooperation, interest,
teamwork, interaction,
effort, motivation,
disposition,
willingness,
recursiveness,
organization, take
control, insecurity

Interest
Self-control
Selfmanagement
Participation
Persistence

Figure5. Displaying the data

This figure presents a considerable relation between attitudes and beliefs in terms of interest,
participation, disposition and interaction. Moreover, effort, decision making and organization
appear as common patterns as of data triangulation. However, this analysis also suggests
students‟ irresponsibility, dependency and insecurity as marked patterns. These key concepts and
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patterns propose particular relations concerning students‟ attitudes and beliefs about language
learning. Consequently, their potential connection can influence students‟ autonomy in learning.

Discussion

The following discussion was described from findings and established relationships. In this
regard, in terms of responsibility, most of students tried to take control over their learning, even
though they did not understand a topic, they made an effort to practice and research outside the
classroom. Most of them believed in the importance of planning as a tool towards the fulfillment
of their goals. However, they tended to play that responsibility to the teacher. Additionally, as
interest appeared as a pattern in most of the subcategories, students seemed to believe that it is an
important part for the success of their learning.

It is possible to explain these particular aspects from the results because if the basis of
autonomy is exercising responsibility by the student, the use of that responsibility is closely
connected to students‟ beliefs and interests. Therefore, it is important to constantly make students
understand what, why, how they are learning and what kind of elements are involved. This
constant understanding can help encourage students to take control and to plan strategies in an
autonomous way (Little, 1991).

In addition, responsibility appeared to have a significant impact on learner‟s role. However,
students believed that responsibility was just to review the topics covered in class, do homework
and followed what teachers said. In this sense, students seemed to have a good attitude or
disposition for class activities developed, but they still tended to believe teachers were the ones to
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guide academic and personal process. This belief can result in a constant dependency and a lack
of autonomy for selecting methods and materials in order to foster their own learning. These
characteristics could correspond to a reactive autonomy, as proposed by Littlewood (1996). Here,
students are concerned only with working on activities, tasks or exercises in order to accomplish
the proposed objectives and goals, but, they are not completely involved in making decisions of
selecting materials or method according to their own interest and necessities. As a result, they are
not able to take charge of their learning and end up in dependency on the teacher.

Interest played an important role in terms of initiative. Students believed that an autonomous
student has a high level of participation, initiative, and involvement. Nevertheless, students
presented difficulties because of factors such as lack of confidence and insecurity. In this regard,
all of these difficulties could be interpreted as a kind of aptitude belief. According to Horwitz
(1987), it refers to students‟ beliefs about their own ability to learn, their self-confidence to speak
the language, and their display of intelligence when using a Foreign Language. However, they
tended to make effort because they were interested in identifying and improving their
weaknesses.

Insecurity and lack of confidence seemed to be common beliefs in terms of students‟ selfconcept, which can have an impact on their learning. Students considered that insecurity does not
allow them to improve or to have a more active role. However, there was evidence that they tried
to exercise responsibility and effort. This may suggest that if students increase their level of
confidence on themselves, they can progress in their learning. In other words, as Bejarano and
Granados (2007) stated, it is indispensable that teachers consider the affective factors that
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influence students' conceptions of autonomy such as previous experiences, interests, roles, time,
disposition, discipline, resources, personality, self-esteem and confidence. If students want their
students to act and learn autonomously, they need to be able to believe in notions such as
independence, self-regulation and freedom.

In terms of discipline, most of the students believed and considered that individual work
requires a higher degree of effort and organization, which increases responsibility and efficiency.
They thought that taking into account these aspects help learning become more meaningful. On
the other hand, students strongly believed that teamwork is occasionally necessary because it
allowed them to have interaction, share ideas, clarify doubts, and make a feedback from others.
However, they considered there were some disadvantages in terms of time efficiency and
distribution of responsibilities. This belief contrasts with Holec‟s (1981) position because this
author highlighted that social interaction is a key element in the development of autonomy since
participating in interactive activities can help students to enhance a diversity of styles and
learning strategies from each other. Consequently, students may need to be told and reminded
that responsibility and autonomy in learning can be strengthened throughout interaction and
cooperative work.

When discussing attitudes, data analysis suggested interest as one of the codes with more
characteristics in the acquisition of language learning. This subcategory seemed to refer to
encouragement of students to make decisions, raise curiosity, understand and practice more
frequently, and find opportunities to use different resources that provide additional support for
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their learning. On the other hand, students who had a lack of interest did not find much pleasure
on what they did.

In this regard, Zimmerman (2000) maintained that interest has a significant role as a
motivational aspect in his self-regulated learning model. According to this, motivation
presupposes students‟ interest to learning, which in turn implies setting goals, expectations and
affective components such as feelings, emotions and preferences. Zimmerman also argued that
despite the fact that students may easily lose their interest, it can be greatly enhanced when they
carry out a self-regulated process. In this sense, teachers and teaching activities can greatly
increase students‟ interest to continue improving their learning process in an autonomous way.

On the other hand, self-control appeared to influence autonomous learning because it involves
the ability to control emotions, behaviors, decisions, and other factors in order to obtain a goal. In
this sense, self-control seemed to be linked with interest because according to the extent to which
students are interested, their affective factors can be modified in ways that allowed them to act in
order to achieve a particular outcome. It also appeared to increase participation, disposition,
necessity for effort and perseverance, which can enhance autonomy towards making decisions
that improve their own learning.

It is worth noting that making decisions about one‟s own learning seemed to have to do with
the ability to determine objectives. Therefore, if students are able to define their objectives in a
clear way, interest, participation and willingness can be more present in their attitudes towards
learning a Foreign Language and they can be more likely develop autonomy. In this regard, Diaz
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(2005), indicated that students acquire the ability to organize and make decisions along the
development of different skills but, on their own pace. However, not only cognitive factors are
involved in this process, attitudes are influenced by experiences, context, or partners. Diaz and
Hernandez (2002) suggested autonomy related attitudes are strengthened as result of students‟
learning environment, family background, teachers, and media.

Results suggest that self-management is a subsequent action from decision making and selfcontrol. In this regard, recursiveness and motivation seemed to have an important impact on
strategies developed towards the learning. As a result, students tended to establish their own
method and rhythm to work. This tendency indicated certain level of organization to carry out
proposed activities or exercises. In this regard, it is important students know how to take
advantage of the use of tools as part of their self-management.

According to Gardner (1985), these attitudes could be interpreted as an attitude of relevance.
This type of attitude refers to performing or developing a specific task, in which students
demonstrate favorable dispositions towards the task at hand. In addition, previous research about
autonomy and learning English as a Foreign Language at Libre University suggests that it is
essential for students to reflect on their performance, to have time for planning goals, and use
different resources in order to take control of their own learning.
Concerning students‟ participation, interest again stood out with a high tendency in terms of
the factors that promote students‟ participation. Thus, students with high interest were actively
involved in the activities proposed by the teacher, and acted in a proactive way. In other words,
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students tend to take control of their own learning and they do not expect to receive instructions.
Moreover, they are aware of their role within their learning, and tried to adopt techniques in order
to fulfill their objectives. However, taking into account the data analysis and observation, there
are some negative aspects affecting students‟ participation. These aspects are insecurity, lack of
confidence and shyness. All these aspects block learning and autonomy. Students, then, need to
be able to overcome them or alleviate them.

Finally, about persistence, despite the fact that most of the students showed interest in their
learning, they really need to reflect and carry out more strategies or methods outside the
classroom. It is necessary to be more devoted and constant, because in some cases, there was
evidence of laziness and resignation. These negative aspects may suggest some students
displayed reactive autonomy, which, according to Littlewood (1996), pushes students to be
dependent on the teacher, and limits their possibilities of setting goals and being in charge of
their own learning process.
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Chapter V: Conclusions and suggestions

Introduction
This chapter presents the main conclusions reached after the analysis of each one of the
instruments and discussion of results obtained. Then, some implications for the field of language
learning are discussed. Also, this chapter provides an answer to the research question and the
objectives. In addition, this chapter proposes some recommendations for future work about
autonomy in language learning.

Summary of main findings
In relation to the guiding research question: “How do the attitudes and beliefs of basic students
towards learning English as a Foreign Language influence their autonomous learning at ASE
Foundation”, the researchers conclude that it is important to consider student's metacognitive as
well as affective factors when working with EFL students. These factors involve elements such as
decision making, teacher-student rapport, cooperation, participation and interest. All of these
elements appear to be related and influence student's autonomous learning. Consequently, EFL
teachers should pay attention to them when seeking to understand and transform basic students‟
autonomy.

Autonomy should be considered as one of the main objectives of language education. This
importance implies that from the beginning of the process, basic students need to be involved in
the planning, monitoring and evaluation of their own learning process. Also, such relevance
demands that teachers should be aware of the role of metacognitive and affective factors;
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particularly when using student-centered approach. This special attention is, then, necessary
because basic students may have misconceptions, rooted beliefs or unfortunate previous
experiences.

Also, when working with autonomy, EFL teachers should be more sensitive to basic students'
notions, behaviors and fears. This sensitivity can help teachers know how to confront and
overcome them so that basic students are capable of regulating their own learning processes. This
sensitivity also requires creating an appropriate environment in which basic students are able to
take responsibility for their learning while they feel like achieving it.

In this regard, the starting point to create this learning environment seems to emerge from
basic students‟ awareness of their own ideas about the relationship between language learning
and competence. This awareness could make basic students think about appropriate strategies to
contribute to their own learning such as setting goals, using materials and methods, planning and
self-assessment. Teachers, then, need to favor a change from a teacher- controlled space to a
student-self-regulated process.

Raising such awareness implies identifying basic students‟ attitudes and beliefs towards
language learning. This identification seems to be the beginning to achieve basic students'
success in learning because these factors have an apparent impact on basic students‟ performance
and their learning results. Then, teachers can help basic students transform their beliefs and attitudes
in order to generate a positive effect on their learning and favor their abilities through a suitable use
of learning strategies.
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Concretely, this research showed that basic students‟ unhelpful beliefs appear to correlate to
their negative attitudes, especially when they need to make decisions, plan, organize, participate
and interact. Autonomy can, then, be affected by basic students‟ insecurity, dependency and lack
of confidence as well as their inconstancy, irresponsibility and lack of commitment. However,
basic students tend to show interest, concern and good disposition when class activities and
process involve positive interaction and specific goals. Accordingly, teachers should stimulate
basic students‟ interest and guide them into self-regulated learning process so that they can learn
how take control of their own learning, how to adjust their skills and strengths, and how to
increase initiative and take risks.

On the other hand, in terms of the research objectives, it is possible to suggest that the
proposed objectives were achieved in this study in a suitable way. In this sense, it was possible to
identify and characterize basic students‟ attitudes and beliefs about learning English as a Foreign
Language. In terms of beliefs, the findings show that basic students value responsibility over their
own learning, although they believe responsibility is just to follow instructions and do the
homework. Moreover, basic students believe in the importance of planning to reach their goals
and interest as an important factor of their success in learning. Finally, basic students believe that
an autonomous student has a high level of participation, initiative and involvement.

As for attitudes, the findings suggest that basic students tend to grant their teachers‟ power
over their learning processes, which can result in constant dependency on the teacher. Moreover,
basic students tend to show good disposition, participation and effort during class activities and
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proposed tasks. However, aspect such as insecurity, lack of confidence and shyness seem to
affect students‟ participation and disposition. Finally, basic students sometimes tend to
demonstrate laziness and inconstancy.

In addition, the implementation of a pedagogical proposal based on autonomy appeared to
facilitate the achievement of learning objectives related to the research questions. Accordingly,
all of these elements and actions were planned taking into account particular tasks, sequences and
strategies in order to strengthen basic students‟ self-regulation and self-direction. An autonomybased proposal is, then, necessary to identify how attitudes and beliefs towards learning a Foreign
Language influence basic students‟ autonomous learning.

Conclusions

Taking into account the theoretical and conceptual review conducted during this study, it is
possible to conclude that attitudes have an important role in Foreign Language acquisition. In
this regard, attitudes involve different aspects such as self-control, self-management, participation
and persistence. All of these aspects are mainly determined by the degree or level of interest that
basic students have or develop. Then, interest seems to be one of the most significant aspects
that influence basic students' attitudes.

On the other hand, beliefs refer to the mental aptitudes and perceptions that students' have
towards learning English as a Foreign Language. These perceptions can determine the degree of
success that students can achieve and it seems to depend on students' role, self-concept,
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responsibility and initiative. Therefore, it is possible to conclude that interest seemed to be a
relevant aspect in basic students‟ beliefs and attitudes as an essential part of success in language
learning. This also involves and facilitates decision making, curiosity, and motivation.
Consequently, basic students appeared to consider that as long as they are interested, they can
have a high level of autonomy when learning a Foreign Language.

In addition, responsibility seemed to have a particular influence on basic students‟ role
because of basic students‟ tend to belief teachers are the ones in charge of guide learning process.
As a result, basic students build an apparent dependency and lack of autonomy for selecting
methods, materials and tools, planning and organizing in order to foster their own learning. Basic
students, then, end up avoiding taking charge of their own learning and creating dependency on
the teacher.

Good disposition and effort are relevant aspects related to basic students‟ participation in
learning. However, insecurity and lack of confidence seemed to be frequent and can generate a
negative impact on basic students‟ attitudes. These negative aspects can become a barrier that
prevents basic students from acquiring a more active role in their process. As a result, if basic
students increase their level of confidence in themselves, they can make decisions and take risks
in order to be more autonomous in learning.

Basic students‟ beliefs about interaction and teamwork seemed to strengthen their attitudes
such as participation, concern, decision making, and creativity. These aspects can generate a
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meaningful learning and contribute to acquire a higher level of autonomy. Likewise, discipline
and perseverance can allow them following a study plan and achieve their learning goals.

As for the qualitative method used in this research process, it seems to allow researchers to
identify and understand particular aspects related to beliefs and attitudes of basic students
towards language learning. Concretely, this study helped to understand experiences taken from
basic students real situations in a specific context. It also contributed interpreting basic students‟
attitudes and beliefs related to autonomy. Qualitative research, then, appears to allow researchers
to describe basic students‟ situations, experiences, behaviors, interest, and beliefs in order to
interpret their influence in autonomous learning.

In terms of autonomous learning, it is possible to conclude that language teachers can resort to
it in order to help students to learn to learn. In this regard, this research allowed researchers to
reflect and think of actions that could encourage basic students to think about their own learning
experience in the classroom. In addition, it permitted researchers to recognize the apparent
needed of taking into account basic students‟ cognitive and affective factors in order for them to
be in more control of their learning processes inside and outside the classroom.

Finally, the research process seemed to contribute to the professional enrichment and the
academic and personal development of researchers and participants. The process of research and
teaching practicum turned out to be rewarding for researchers who assumed all the process with
responsibility and commitment. As a result, it can be said that working with autonomy in

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

language learning is a fruitful activity that demands analyzing cognitive, metacognitive and
affective factors.

Recommendations for further research
Regarding the research process so far developed, the researchers suggest for future work or
studies related to the topic consider the following recommendations:

In terms of the main findings of the study, the researchers suggest giving particular attention to
subcategories of interest and basic students‟ role. These aspects are part of affective factors which
involve also insecurity and lack of confidence. In addition, these subcategories seemed to have an
important impact on basic students‟ self-control and participation. Therefore, for future research,
all of these factors can be extended in order to enhance basic students‟ achievement.

Due to some difficulties presented with the surveys, the researchers suggest keeping in mind a
space for basic students‟ comments. These comments can support the answers of participants in
order to identify potential patterns and codes. Besides, it is important to take into account
categories, subcategories and the number of statements of each one of them in order to facilitate
the further analysis.

On the other hand, according to the results, the researchers‟ experiences and the literature
review, task-based approach seems to be an appropriate method to develop student‟s autonomy
within the framework of self-regulated learning. Besides, different types of tasks can be carried
out in the classroom in order to enhance basic students‟ skills, responsibility, cooperative work
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and making decisions. Consequently, basic students can acquire a more active role in their
learning.

It is important to take into account that when collecting qualitative information, time plays an
important role. This kind of paradigm requires constant observation and rich fieldwork, which
should be taken from different experiences. Therefore, the researchers suggest using qualitative
instruments with sufficient time so that data can cover affective, behavioral, psychological,
cultural and social aspects.

The researchers recommend that future studies about autonomy deepen in aspects such as the
role of the learner, motivation, and affective factors such as security and confidence. Likewise,
researchers suggest taking into account self-assessment as a key tool to reflect on students‟
performance. This also allows students to recognize their progress and difficulties during their
learning process. Finally, the researchers consider important working on students‟ curiosity
because of the apparent relation with interest and participation.
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Appendices
Appendix A: Instructional design activities /strategies and resources
On the other hand, the following activities were elaborated as strategies in order to
facilitate researchers to identify and interpret students‟ beliefs, attitudes, and autonomous
learning as part of this Instructional Design. These activities were designed taking into account
types of task presented previously during the research. Therefore, each one of them involved
different kind of sources and students‟ participation. See activities description in detail below.

Table17
Activities and strategies
Strategy
Type of task

Description
This task took place throughout the semester. It
was a personal journal in which students take note

Personal

Note taking

of their goals, their interests, questions, likes,
dislikes, ideas and feelings about the experiences

Diary Notes

in each class, an event or aspect of English.
This is a communicative task in which students
prepare and share an oral report to the class about
News-report

Communication
strategies

news or topic of personal interest using posters,
pictures or videos made by them. The main
purpose of this task was to allow students express
in English their points of view and perceptions to
their partners.
This was a task in which each student had to

Project work
Cultural Folder

select an English speaking country and create a
Opinion
exchange task

folder with all the main information about it such
as costumes, traditions, music, food, clothes,
weather, etc. This task was carried out freely to
stimulate

creativity,

responsibility

and

an
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autonomous work.
This strategy was carried out during the course. In
pairs or groups of 3, students choose, create or
Role play- My
own Business

Dialogues and
roles plays

modify a product to be showed as a business, in
which, they could design advertising strategies,
music, pictures, marketing and brochures about
the product.
It was a website where users could add, modify,
and share contents, experiences, videos and

Wiki: English
Basic 1
(https://englishbasic1.wikispaces.co)

Communication

different kind of information. In terms of

strategies

education, it allowed to manage classroom
documents
increased

and

discussions.

student

Moreover,

engagement,

it

creativity,

collaboration, knowledge, abilities, metacognition
and personal skills. This strategy allowed teachers
to follow the learning process of the students.
Little (1991) pointed out that this kind of task is
an independent action and decision-making,
where students make the decision to improve their
Foreign Language learning process by using
computer assistance.

Self-assessment

As part of activities and strategies, Harris (1997) suggested that self-assessment is a key
learning strategy for autonomous language learning because it enables students to monitor
their progress and relate learning lo individual needs. To him, self-assessment is rightly seen
as one of the pillars of student autonomy. One of the fundamental elements of self-directed
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language learning is the opportunity for students to assess their own progress and thus help them
to focus their own learning.

In this regard, Nunan (1988) pointed out that self-assessment can increase awareness of
individual progress, not only progress in terms of language but in terms of communicative
objectives. Nunan also stated that through self-assessment students can realize that studying
languages is different from other kinds of learning, in which the main objective is performance in
a language rather than knowledge about a language. Consequently, self-assessment can help
students to think about how they go about their own learning.

As a result, at the end of each activity, students assessed their experiences through selfassessment. This self-assessment was carried out in order to allow students to reflect on their
performance, their abilities and interests, activity‟s outcomes, and their commitment. See
example below.
Table18
Self-assessment format
Self-assessment
Name:_______________________
1. The activity was interesting or not because…
2.The activity was easy or difficult to carry out
because ...
3.The sources I consulted to develop the activity were ...
4.The activity supported or not my learning
because ...
5. I developed the activity in an autonomous
and responsible way or not because…
6. I believe that the positive and negative
aspects of the activity were ...

Date:_______________
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Appendix B: Agreement Letter

Bogotá D.C, Marzo de 2012

Estimados estudiantes:
Reciban un cordial saludo. La presente es con el fin de informarles sobre la realización de los
proyectos de investigación de los estudiantes de noveno semestre del programa de Licenciatura
en Lenguas Castellana, Inglés y Francés de la Universidad de La Salle que se llevarán a cabo en
el primer semestre del año en curso y buscan mejorar los procesos de enseñanza-aprendizaje del
idioma Inglés. Como parte de dichos proyectos, los estudiantes de la universidad aplicarán
encuestas, entrevistas, cuestionarios, observaciones, estrategias y grabaciones para lo cual,
necesitamos de su cooperación. Gracias por su atención y apoyo hacia los proyectos que
contribuirán en el bienestar institucional.
Cordialmente,
__________________________
ANA BAQUERO
Directora ASE

_________________________________
YAMITH FANDIÑO
Tutor de práctica Universidad de la Salle
Docente-Investigador

______________________________
ANGELA SABOGAL P.
Practicante- Universidad de la Salle

____________________________________
ESTUDIANTE

_________________________
ELIZABETH GÓMEZ M.
Practicante- Universidad de la Salle
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Appendix C: Sample of field notes analysis

Figure 6. Sample of field notes analysis.

Appendix D: Field notes’ data display- beliefs
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Lack of commitment
Responsibility

Irresponsability

Irresponsibility

Student’s role

Unpunctuality
Initiative

Disposition
Good attitude
Kindness
Student’s role

Self-concept

Passiveness
Dependency
Discipline

Dependency
Interest
Disposition
Participation
Suggestions
Participation
BELIEFS

Proposals
Initiative
Risk taking
Creativity
Involvement
Interest
Asking and
answering
Fear
Self-concept

Shame

Insecurity

Shyness
Lack of dedication
Discipline

Irresponsability
Lack of effort
Lack of commitment

Appendix E: Field notes’ data display -attitudes

Responsibility
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Disposition
Interest

Curiosity

Undertaking

Effort
Interest
Concern

Concern

Research
Self-management
Enthusiasm
Participation

Expressiveness

Persistence

Self-control
Initiative
Self-control
Good behavior
Recursiveness

Participation

Decisión making
ATTITUDES

Selfmanagement

Teamwork
Cooperation

Organization
Using tools
Asking and answering

Interest
Risk taking
Participation

Integration

Teamwork

Cooperation
Concern
Concern
Desire
Persistence

Lack of dedication
Inconstance
Lack of commitment
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Appendix F: Sample of questionnaires’ analysis
Table19
Sample questionnaires’ analysis
Category : Beliefs
Students’ answers
S 1:”Buscando cosas de interés en Internet por mi propia cuenta o
cosas que se ven de publicidad en la calle”.
S 2: “Llegando a la casa y darle una repasada al tema visto en la
clase y repasando en la noche”.
S3: “Buscando nuevos métodos de estudio, herramientas
tecnológicas como Internet, estar estudiando siempre e intentar
aprender cosas nuevas todos los días”.
S4: “Leer y repasar los temas vistos.
Cumpliendo con las tareas, hacerlas a conciencia, escuchando
programas en inglés, siendo honesta con las responsabilidades”.
S5: “Estudiando por mi cuenta, siendo autónomo, buscando sobre
los próximos temas a tratar y profundizar los ya vistos”.

Subcategory: Responsibility
Selecting

Coding

Grouping

Buscar /
Investigar

Practicar

Buscar en Internet
Repasar los temas vistos
Buscar nuevas cosas y métodos
de estudio en Internet.
Estudiar continuamente.
Repasar los temas vistos.
Cumplir con las tareas y hacerlas
a conciencia.

Repasar /
practicar /
Estudiar
Estudiar
continuamente
Repasar los temas vistos y buscar /
Estudiar
nuevos temas.

S6: “Leyendo, investigando, entendiendo y procurando repasar
hasta que quede claro el tema”.
S7: “Planeando una rutina de tiempo diariamente que me permita
memorizar y alcanzar objetivos”.
S8: “Investigando palabras y escuchando programas que me gusten
en inglés”.
S9: “Realizando las actividades extra clase, repasando lo visto en
clase”.

Investigar
Repasar hasta entender.
Plan de estudio

S10: “Intentado hablar en inglés”.

Intentar hablar en inglés

Investigar y escuchar programas
de interés.
Repasar los temas vistos.
Cumplir

Ser honestos
Cumplir
Planear.
Intentar

Investigar
Cumplir
Planear
Esforzarse

AUTONOMOUS LEARNING: BELIEFS AND ATTITUDES OF EFL BASIC STUDENTS AT ASE FOUNDATION.

Appendix G: Questionnaires’ data display-beliefs

Practicing

Responsibility

Researchin
g
Fulfillment
Responsibility

Planning
Effort

Student’s role

Effort
Student’s role

Initiative

Reviewing

Discipline

Planning
Teacher’ guidance

BELIEFS

Self-concept

Individual work
Conformism
Initiative

Lack of confidence
Effort
Proposal
Researching

Self-concept
Practicing

Meaningful
learning

Effort
Effort
Individual work
Discipline

Efficiency

Teamwork

Interaction
Feedback
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Appendix H: Questionnaires’ data display-attitudes

Decision making
Recursiveness
Interest

Practicing
Interaction
Researching
Eficiency
Dissapproval
Lack of time

Interest

Interest
Self-control

Disposition
Effort

Self-management

Participation

ATTITUDES

Self-management

Goals setting

Self-control

Self-assessment

Persistence

Motivation

Interest
Participation

Involvement
Insecurity
Disapproval

Resignation
Persistence

Effort
Motivation
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Appendix I: Data collection instruments
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SCHOOL OF EDUCATION SCIENCES
BA IN SPANISH, ENGLISH, AND FRENCH
QUESTIONNAIRE
The following questionnaire is designed to investigate beliefs and attitudes relevant to
autonomy in the English learning process. Think about your work inside and outside
class and answer the following questions. Be as honest and concrete as you can.

Beliefs
Responsibility

1. How do you take responsibility for your own learning?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Students’s Role
2. Do you believe the success of your learning depends mostly on the teacher or on you? Why?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Initiative
3. Do you propose ideas, activities or strategies to be carried out in class? Why? Why not?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Self-Concept
4. Do you consider yourself an autonomous student? Why? Why not?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Discipline
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5. Do you work better by working in groups or individually? Why?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Attitudes

1. Do you use extra resources to practice English outside the classroom as your own decision?
Why?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________


2. Do you have a good disposition to do any activity in your English class? Why? Why not?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

3. Do you consider necessary to establish goals and purposes in a learning process? Why? Why
not?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

4. Do you get involved actively during the class? How do you do it and why?
_____________________________________________________________________________
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_________________________________________________________________________________
_________________________________________________________________________________
________________________________________________________________________________

Persistence
5. Do you give up when you cannot achieve a certain goal in your learning process or you
continue working up until you achieve it?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
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Beliefs
Responsibility 1 I believe I need to take control of my own learning.
2 I believe students are responsible for their own learning.

Student’s
Role

3 I consider necessary to select my learning methods and materials.

Initiative

4

I think I need to check my class behaviors and actions in order to improve
my performance.

Self-Concept 5 I believe my success and progress in class depends mostly on me.

Always

Almost always

Some times

Hardly ever

The following survey has a total of 14 items related to beliefs and attitudes relevant to autonomy.
Please read carefully each question and mark an X in the corresponding box. Please do not leave
any question unanswered.

Never

LA SALLE UNIVERSITY
SCHOOL OF EDUCATION SCIENCES
BA IN SPANISH, ENGLISH, AND FRENCH
SURVEY
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6

I think I need to strive, to organize and do actions by myself in order to
learn.

Discipline
7

I consider important to establish goals and a learning plan.

Attitudes
Interest

8 I have a positive attitude towards autonomous (personal) work.

9 I reflect on how to improve my work in and out of class.

Self-Control

10

I understand effort and perseverance are important and I behave
accordingly.

11

My disposition towards a language influence on making my own
decisions.

12 I find new and better ways that help me to learn more effectively.

SelfManagement
13 I think over on my weaknesses and take actions to improve them.

Participation 14 I am willing to cooperate with the teacher and others for my own benefit.
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Persistence

15

I am constant and persistent when something I find hard in my learning
process.

